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	Our School Vision

Our school is a community where each person is valued as a child of God. We are a Church of England school, inspired and guided by the life and teaching of Jesus. We work together to create a caring, friendly and safe school family, to enable the whole school community to flourish and each person reach their full God-given potential. 



	Our Motto

“The ones who plant and the ones who water work together as a team with the same purpose.”  

1 Corinthians 3:8
We believe that with God’s help when we all work as a TEAM - Together Everyone Achieves More.

	Our Mission (INTENT)

At Donnington Wood CE Junior School we will

· put the safety of everyone as a priority so we can work in trust and peace.

· encourage everyone to understand the true meaning of friendship, fellowship and community by acting with humility, compassion and in service to each other.

· be inclusive so everyone is valued and respected and where tolerance and diversity are celebrated.

· seek out every opportunity to ensure that all of us flourish in all that we do, developing wisdom and creativity, through an ambitious and broad curriculum that challenges expectations, deepens knowledge and develops skills. 

· empower pupils and adults to develop hope and perseverance, so that they are able to engage/explore the challenges of school and the wider world.

· nurture the spiritual development of our school fellowship, develop tolerance of other faiths, beliefs and cultures and build religious literacy through collective worship of God and teaching of RE.

· champion our values to equip our children ready for their future as respectful individuals, life-long learners and active citizens in society (justice). 



The purpose and direction of the school’s plan: vision and values

Donnington Wood CE Junior School has high ambitions for its disabled pupils and expects them to participate and achieve in every aspect of school life;

We have a commitment to equal opportunities and school makes all children feel welcome irrespective of race, colour, creed or impairment.

The school:

· sets suitable learning challenges;

· responds to pupils’ diverse needs;

· overcomes potential barriers to learning and assessment for individuals and groups of pupils;

· aims to identify and remove barriers to disabled pupils in every area of school life;

· works closely with all pupils to encourage an atmosphere of empathy which will ensure an inclusive community
 Information from pupil data and school audit 
This is in line with the DPA 2018
The School regularly reviews information and data information it holds about the nature of the pupil population including the disabled pupils to inform planning and to identify priorities.  This regular review helps to inform us about the part that disabled pupils play in the life of the school. It tells us about the disabled pupils already in the school and moving through it, including pupils at an earlier Key Stage.   School also reviews information on the anticipated pupil population in the future, including advance information about pupils who may be coming to the school, who have SEN and who may also be disabled to assist in planning for the needs of all our children.
We liaise very closely with our feeder schools to ensure a smooth transition for pupils.  Our SENCO and Pastoral Support Manager plan specific transition activities to ensure pupils with disabilities are not disadvantaged.

In our planning we look at the accessibility of the curriculum and how it can be adapted to allow for full access by all pupils. We plan for the appropriate training to be given to staff.  We review the success of our planning and assess the outcomes for disabled pupils.  
As a School we consider whether:
· there are areas of the curriculum to which disabled pupils have limited or no access.  Some areas of the curriculum present particular challenges, for example: PE for pupils with a physical impairment, science and technology for pupils with a visual impairment, humanities for pupils with learning difficulties.  We seek advice from outside agencies with expertise;
· disability issues are reflected in the curriculum.  We plan our spiritual and moral education to develop an openness to inclusion;
· disabled pupils participate in extra-curricular activities.  Some aspects of extra-curricular activities present particular challenges, for example: lunch and break times for pupils with social/interaction impairments, after-school clubs for pupils with physical impairments, school trips for pupils with medical needs.  We assess these difficulties and adaptations that need to be made;

· there are parts of the school to which disabled pupils have limited or no access, or whether physical features of the school environment hamper access to the whole life of the school. We look at the accessibility of the building and how we may need to make adaptations to allow for the disability of the pupil.  This may include reorganising seating within the classroom, carpeting for hearing impaired, or more major alterations for access by wheelchair users.  At the moment there is only one area that is not accessible to wheel chair users – the adventure playground.  It currently has access around it but we as a school we feel that it is not currently feasible to alter the adventure playground and that we should not discriminate against abled-bodied pupils by denying them access to recreation at playtime.  There are facilities to basketball, football and other stimulating activities for disabled pupils available during relaxation periods.
· access to information is planned, with a range of different formats available for disabled pupils.  We ensure information is provided in different formats if necessary for pupils and others, including parents, who may need access to information;
· other issues affect the participation of disabled pupils, for example: bullying, peer relationships, policies on the administration of medicines and provision of personal care, or a lack of role models or images of disabled people within the school, in effect, all the school’s policies and procedures, written and unwritten.   School has clear guidelines on the administration of medicine and seeks the advice of medical experts to ensure the general health needs of disabled pupils.
Information and Data used : 

· School Census

· Identification through SEN procedures
· Whole school data on Pupil progress to track individual pupil progress
· Information from feeder schools
· Information from the local Authority

 Views of those consulted during the development of the plan 

At Donnington Wood CE Junior School we work closely with all stakeholders and in particular with the disabled pupil and their parents or carers. We meet with parents as soon as is practically possible to plan for transition.  Our Pastoral Support Manager works with the pupil(s) during the weeks before they are admitted to school to help the pupil familairise themselves with expectations and the layout of the school.  In this way we ensure that the needs of the pupil are successfully met and adaptaions to the environment and/or the curriculum planned. 
The main priorities in the school’s plan

Increasing the extent to which disabled pupils can participate in the school curriculum
For pupils whose attainments fall significantly below the expected levels at a particular key stage, a much greater degree of differentiation is planned as necessary going beyond the basic principles of three-level differentiation. 
Pupils who experience physical difficulties with writing have access and training with laptops or other ICT aids.  Assessments are modified to meet individual needs of pupils with disability taking into account.  We will take advice from others with expertise as and when necessary.
We take full account of the needs of individuals when identifying barriers to inclusion at school, subject and class level.  The School takes into account access to particular areas of the curriculum for particular groups of disabled pupils, for example: PE for pupils with a physical impairment, sex education for pupils with inherited conditions, music for pupils with a hearing impairment.  All children are included but we will seek advice and support on these issues, from pupils, parents, support services and other agencies in sensitive or specialised areas.

As part of ongoing replacement of resources we are addressing wider issues relating to the availability of disabled role models, the representation of disabled people in books, in displays and teaching materials and the inclusion of disability issues in the curriculum. We see that addressing these issues is important in developing access to the life of the school and in having a significant impact on the self-esteem of disabled pupils.  
Key elements in our plan to increase accessibility for pupils with disability are:

· a focus on medium term planning, at the level of schemes of work;

· a clear assessment of the current National Curriculum levels of the full range of pupils, particularly in relation to speaking and listening levels; 

· working collaboratively within the school and sharing work with other schools;

· the appropriate deployment of learning support;
· appropriate ICT support;

· ensuring that staff know about evidence-based practice studies of curriculum work for disabled pupils, through professional development, information available in the staffroom or on the intranet;

· pupil grouping and use of peer support.

Roles and Responsibilities

The Governors are committed to ensuring that identified priorities to improve accessibility are part of the school improvement plan and they monitor and review these priorities as part of the process of school improvement.

The Headteacher and senior Leaders work with other curriculum leaders to identify priorities for training or modification to meet the needs of individual pupils.  Part of our current school improvement to improve the quality of teaching and learning for all pupils, thereby improving disabled pupils’ access to the curriculum. This plan is intrinsically linked to the School Improvemnt Plan, through:
· high expectations for all;

· target-setting, monitoring progress and acting on the results of such monitoring;

· the development schemes of work and plans, that check for accessibility at each curriculum and policy review;

· professional development and support for all staff on inclusive classroom practice in general and on specific disability issues. 

The SENCO has a significant part to play in helping to develop an effective curriculum and professional development for all staff in aspects of inclusion. 
The Head Teacher and SENCO have responsibility for the day to day deployment of support staff and to addressing their training needs.  Disabled pupils can rely greatly on learning support assistants giving them greater accessibility to the curriculum and in helping them develop degrees of independence and increased social interaction.  Wherever possible we include learning support assistants in consultations with pupils and parents.  

Time-tabling

There may be occasions where we have to modify our usual timetables for individual pupils.  If we need to do this we will 

· consider whether pupils working at different levels in different strands of the curriculum and therefore need withdrawal sessions at time;
· carefully monitor any withdrawal sessions to meet specified learning outcomes;

· consider the need for the provision of therapies during a school day whether inside or outside school by taking into account the future needs of a pupil as well as their current needs.

Networks and collaboration

At Donnington wood CE Junior we are committed to working collaboratively with other schools through local networks.  We recognise that collaboration generates more creative ideas and benefits more pupils.  We also work closely with the Local Authority and with other agencies will be used to help ensure quality of provision.  We regularly draw on a range of expertise, for example: specialist teachers for speech and language, the behaviour support service, physiotherapists and occupational therapists.

The wider curriculum

The curriculum is not just the ‘taught’ time of the school day: it is all the learning, planned and unplanned.  Activities such as: after school clubs and school trips are also part of the life of the school.  We actively encourage the participation of disabled pupils in these activities and adapt them to assist inclusion.  Social aspects of learning are addressed through our PSHE schemes of work and policies which link to this plan.  Other policies intrinsically linked include our Behaviour policy, Equality policies, SEN, all curriculum policies and Teaching and Learning
Improving the physical environment of the school to increase the extent to which disabled pupils can take advantage of education and associated services:

School aims to provide an environment that gives evidence of welcoming diversity and difference. We continue to improve access for disabled pupils that will be good for everyone, for example: a high quality acoustic environment, essential for pupils with a hearing impairment, benefits the whole school community. Classrooms and corridors are carpeted. Improvements have been made for access to all classrooms by the provision of ramps to outside classrooms and to entrance.  Doors are sloped and the corridor slop differentiated by carpet of a different texture.  All pupils will continue to write in black as a general rule as this assists pupils with visual impairment without the need for differentiation.  
Some works will be linked directly to the particular pupils coming to the school.  Other works may also be planned: general building development work, refurbishment and redecoration.  In all of these works there are accessibility considerations and school will take advantage of these to ‘piggy-back accessibility developments.  E.g.
· re-wiring is an opportunity to install visual alarm systems relatively cheaply;

· re-decoration is an opportunity to increase colour contrast around doorways;

· re-surfacing the playground is an opportunity to reconsider the design.  With improved layout, would more pupils would be able to make better use of the recreational space? Can quiet, rest areas be  included or defined?
We will also take into account 

· physical alterations to improve access for pupils with autistic spectrum disorders, for example the provision of quiet areas;  We are developing quiet areas outside and inside school

· specialist curriculum areas; access has been provided to Pastoral Support Manager and support classrooms

· the whole school site, including the playground, driveways etc; These are regularly maintained and bushes kept back from walk ways.

· facilities used beyond the school day;

· off-site provision that the school uses, such as activity centres;
· a diversity of equipment, materials and consumables.  The provision of enlarged computer screens and keyboards, photocopy enlarging facilities, specialist chairs and portable aids, small equipment designed to assist those with fine motor difficulties are considered and we will continue to seek advice is from specialists. 

Taking into account our current school population there are no barriers for disabled pupils that need to be addressed but we will continue to monitor the needs of pupils (current and new) through our regular reviews and

· by undertaking an audit of the school environment, systematically considering aspects of the physical environment for pupils with different impairments as part of the annual Health and Safety Audit by Governors;

· by consulting pupils and parents about their experiences and seeking their views on the priorities that should be set out in the school’s accessibility plan; 

· by consulting with LA for best practice provision for disability access.

Improving the delivery to disabled pupils of information that is provided in writing for pupils who are not disabled:

As a school we will continue to consider the information the school provides for pupils and how it does this.  Information for pupils might include:

· homework;

· time-tables;

· worksheets;

· teacher feedback and marking of work;

· notices;

· tests and examinations. 

These types of information are normally provided in writing but different formats may be used to help pupils with different formats to enable pupils with different impairments to access the information. School may need to consider a variety of different formats including:

· audio-taping information;

· enlarging print;

· simplifying language;

· using picture/symbol language.      

We will keep an open mind about formats and consult with individual pupils and parents/carers as to what is more appropriate.  We will consider how our prospectus might be made more accessible to those with visual impairment in governors’ annual discussions. 

Whilst this is not required under the planning duties, we feel making information available for parents/carers in a range of different formats can potentially improve access to information for parents and help to meet schools’ duties under other parts of the DDA.  We have an open policy of communication with parents and meet many at the beginning and the end of school day to assess their needs.  We will also endeavour to include this in our bi-annual questionnaires to parents. 
Making it happen

Management, coordination and implementation

Overall responsibility for the school’s accessibility plan lies with the governing body, but improving access for disabled pupils requires everyone at the school to understand the duties in the Disability and 
Discrimination Act and apply this knowledge in their own area of responsibility: the head teacher, learning support assistants, class teachers, dinner staff, the SENCO, the curriculum coordinators, administrative staff and governors themselves.

At Donnington Wood CE Junior school we are ensuring that 

· all staff are aware of the disability discrimination duties as they apply to schools;

· we are securing the commitment of all staff to removing barriers and increasing access by raising awareness;

· we draw on support from within and beyond the school;

· we target training for particular groups of pupils/staff/aspects of school life;

· we share good practice between staff and with other schools. 

The Governing Body 

Key responsibilities for the school’s accessibility plan rest with the governing body of the school.  The governing body should set priorities relating to their responsibilities for the plan.  They might consider:

· the school’s vision and values for disabled pupils;

· how the governing body oversees the school accessibility plan and sets a clear direction for it;

· how the governing body assures itself that the plan is being implemented and that it is making a difference;

· how and when the school will review and revise its plan, including how anyone might contribute to that process;

· a mechanism for the evaluation of the plan and built-in outcomes that can inform the evaluation;

· a variety of evidence that can be used in the evaluation of the plan;

· how they report to parents on the success of the plan.

Whilst there is a separate Accessibility Plan to allow us to focus on disabled pupils it can be cross referenced to the relevant School Development plan sections.  By incorporating our plans in this way we will be ensuring that issues and the plan becomes embedded in the life of the school.

The School Development plan will give:-

· clear allocation of d responsibility;

· clear allocation of resources;

· an indication of expected outcomes or performance criteria;

· clear timescales; 

· a specified date and process for review.

· where funding will be coming from
Evaluation of the plan

It is the Responsibility of the governing body to monitor the effectiveness of the plan. The evaluation of the school’s plan will address two main questions in particular:

· have we done what we said we would do?

· has it had any effect?

Have we done what we said we would do?

Information to inform an answer to this question will come largely from the monitoring of the implementation of the plan.
Has it had any effect?

Schools will need to consider a range of evidence in order to reach a judgement on this.  It might include evidence of:

· increased confidence of staff in teaching disabled pupils;

· greater pupil and parental satisfaction with the arrangements made;

· improved outcomes for disabled pupils;

· improvements in the physical environment of the school;

· protocols for multi-agency working to support children with medical needs;

· teachers sharing good practice within the school, the school sharing good practice with others;

· disabled pupils being more involved in whole life of the school.

The evaluation of the plan will run alongside evaluation of the School Development Plan in the process of school Self Evaluation.

A short survey to pupils and parents at the end of each year will assist in the process of evaluating the success of this plan.

The governing body is required to report to parents/carers on the school’s accessibility plan and this will be linked to other reporting requirements on:

· the arrangements for the admission of disabled pupils;

· the steps taken to prevent disabled pupils from being treated less favourably than other pupils;

· the facilities provided to assist access to the school.
Getting hold of the school’s plan

A hard copy of the plan will be available within school as part of the freedom for information package. 

The plan will also be posted on the School’s website

